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Workshop 5

Value - Social Justice and Equity

Theme: Take responsibility for equitable outcomes

Learning objectives:

For participants to identify how their workplace and work practice can ensure that young people from a refugee background participate in meaningful education and training that takes into account their refugee experiences and educational preparedness and that in this process they are supported to achieve equitable educational outcomes.

Resources:

One copy of the following for each participant:
· a Building Pathways Framework 
· Case Study 5 – Transition Programs
· AMEP fact sheet – Responding to younger learners with minimal or no schooling (outlines recommended approaches, considerations, content of courses)
http://www.nceltr.mq.edu.au/pdamep/factsheets/06Teachingissues.pdf
· Section 5 : Planning for Transition from school NZ refugee handbook
http://www.minedu.govt.nz/web/downloadable/dl8357_v1/section-5.pdf
Additional materials/equipment required:
· Butcher’s paper and pens

· Mixed lollies

	Time
	Activity /Input
	Resources Required 

	5.00

5.00

10.00

20.00

15.00

5.00

20.00

40.00
	Welcome

Facilitator introduces self, highlights any relevant OHS issues and indicates toilets and emergency exits 

Introduction to the workshop:

The theme for this workshop is take responsibility for equitable outcomes.  The underlying value is social justice and equity. Young people from refugee backgrounds have the right to fully participate in mainstream society. Young people have a right to meaningful education and training that takes into account their refugee experiences and educational preparedness in supporting them to achieve equitable educational outcomes.

.

Participant introductions

Ask participants to introduce themselves with their name, workplace and role.

Reflection

Go around the group and ask for three sentences from each participant

· one explaining an instance where their rights were denied

· one explaining how it felt and impacted on your life

· one explaining how it was remedied

Ensure that the facilitator goes first and suggest that participants do not recount instances that may be overwhelming for themselves or others in the group. 

Ensure that participants keep it brief so that others hear a brief snap shot of stories about rights that remain anecdotal.

Discuss that in some situations the individual can deal with remedying the issue alone but this often relies on personal skills or power.  Remind participants that young people, and often those experiencing disadvantage have very little power, skills or knowledge to realize their rights let alone advocate for them.

Small group activity – needs and strategies

Explain to the group that they will be identifying 

1) the educational needs (in regard to refugee experience and educational preparedness) of refugee young people that must be supported and addressed; and then the group will be identifying 

2) the appropriate strategies to support and address the needs to achieve equitable education outcomes.  

Refer the groups to the last case study in their framework Case study 5 – Transition Programs about Transition to senior school programs. Give each group butcher’s paper and ask them to draw a line down the middle.  Ask them to list the educational needs and considerations (in regard to refugee experience and educational preparedness) of refugee young people on the left hand side.  When this is complete ask them to list strategies on the right.

Responses relating to the case study may include:

Educational needs and considerations

Appropriate strategies

Interrupted schooling

Gaps in education

Wanting to stay at school with peers

Poor or no literacy

Families unfamiliar with Australia schools

Young people unfamiliar with schools

Unsure of pathways to further education, employment or voc ed

Needing more time to finish schooling

Schools offering specific programs (VCAL) bridging programs, to allow students to stay at school and study appropriate curriculum.

Parent programs run

Students assisted with pathways to further education, employment or voc education
Ask each group to refer to AMEP Fact sheet - responding to younger learners with minimal or no schooling if they wish.
Give them time to read and then ask participants to discuss and add further ideas to the table.

Whole group discussion
Ask participants to share the needs and strategies with the whole group.  Encourage participants to listen for new initiatives particularly those for young people who are at risk of being lost to the education and training systems. These are those at risk of not having their rights met and becoming isolated and marginalized.

Introducing developing strategies from the framework

Explain to the group that they are now going to be working on one strategy for achieving equitable outcomes (taken from the framework) in detail and then present it to others.

Divide the group using 4 different kinds of lollies, or give them all a number 1, 2, 3 or 4. You should only have four or five in each group.  If you have a large group, adjust accordingly ie two groups of each number 

Explain that groups will have some resources to peruse as they complete their task.

All the 1s will get together and discuss the first dot point strategy under Take responsibility for equitable outcomes: Maintain dialogue between settings to enable appropriate information sharing and monitoring of the refugee young person’s progress.

All the 2s….the second: Take a holistic perspective of a young person’s situation and ensure they are linked into broader service networks in order to respond to their particular needs
All the 3s the third: Create mechanisms to understand how young people are faring in different settings.
All the 4s the fourth: Provide flexible learning alternatives, particularly in relation to eligibility requirements and responsiveness to individual needs.

Developing strategies from the framework 

Each group is to look at their strategy and develop a presentation that identifies:

1) What is the strategy?

2) Why is it needed?

3) How can it be implemented? What are the steps or components? (Where? How often? What is involved structurally? What content? What human resources and processes are involved?)

4) How will it be evaluated? How will its effectiveness be measured?

Groups are encouraged to use butchers paper or the whiteboard to present their strategy.  They have 20 minutes to plan and organize their presentation and 5 minutes to present it.

Encourage each member of the group to be involved in presenting to the large group who are encouraged to ask questions or add feedback.

Presentations and discussion

Allow 5 minutes for the presentation and 5 minutes for discussion.  Encourage those listening to contribute any information that could add to the strategy in this discussion to ensure all knowledge is shared about current practice that promotes achievement of equitable educational outcomes.

Reflection

Thanks and goodbye

	Copies of Case Study 5 – Transition Programs

Butchers paper

AMEP Fact sheet - responding to younger learners with minimal or no schooling

AMEP fact sheet – responding to younger learners with minimal or no schooling

(outlines recommended approaches, considerations, content of courses)

Copies of the outcomes and recommendations from Changing Cultures

Section 5 : Planning for Transition from school NZ refugee handbook




Case study 5 – Transition Programs

Refugee young people have a right to meaningful education and training that takes into account their refugee experiences and educational preparedness in supporting them to achieve equitable educational outcomes.



Table 5: Consider how your organization and work practice could ensure right to meaningful education and training that takes into account their refugee experiences and educational preparedness in supporting them to achieve equitable educational outcomes

	How can your work place and work practice:


	What can be done?
	Who needs to be involved?
	Steps and a time line

	What you can do

Maintain dialogue between settings to enable appropriate information sharing and monitoring of the refugee young person’s progress.


	
	
	

	Take a holistic perspective of a young person’s situation and ensure they are linked into broader service networks in order to respond to their particular needs.
	· 
	
	

	What the relevant sectors can do

Create mechanisms to understand how young people are faring in different settings.


	
	
	

	Provide flexible learning alternatives, particularly in relation to eligibility requirements and responsiveness to individual needs.


	
	
	


Marking Guide Table 5: Consider how your organization and work practice could ensure right to meaningful education and training that takes into account their refugee experiences and educational preparedness in supporting them to achieve equitable educational outcomes
	How can your work place and work practice:


	What can be done?
	Who needs to be involved?
	Steps and a time line

	What you can do

Maintain dialogue between settings to enable appropriate information sharing and monitoring of the refugee young person’s progress.


	Raise issues at relevant networks or be put on the mailing list eg WRPG, School welfare networks

Information share

Be aware of resource or local services

Spend time with young people
Make opportunities for time

Listen to what a young person feels is important / of value in their life so that a link to work education is meaningful for them
	
	

	Take a holistic perspective of a young person’s situation and ensure they are linked into broader service networks in order to respond to their particular needs.
	Go with the young person on public transport to show how to get there and make it familiar / less daunting

Secondary consultation


	
	

	What the relevant sectors can do

Create mechanisms to understand how young people are faring in different settings.
	Data collection

In service providers to the experience of refugees and barriers they encounter in a new culture/ sensitize workers, teachers
	
	

	Provide flexible learning alternatives, particularly in relation to eligibility requirements and responsiveness to individual needs.


	Consider age or experience restrictions
	
	


The ‘Transition to Senior Secondary School’ programs at Cleeland and Debney Park Secondary Colleges were developed in response to the interrupted schooling of many newly arrived refugee young people.  These programs are a partnership between the schools and the Adult Multicultural Education Service (AMES) to deliver the VCAL Foundation curriculum.   The programs respond to some newly arrived families preference for young people to study in a structured school environment with their peers.





The programs feature parent information sessions in first language, where possible, and school visits preceding enrolment.  Students are accompanied to the Secondary Colleges by AMES staff and their progress is continually monitored. 





The ongoing bilingual support and pastoral care offered in this model, contribute to the very high retention rate of these vulnerable young people.  All students are assisted with realistic pathways to further education, employment or vocational training, which may include extending their time in senior secondary school.











